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Who is in the room today’?

a8 Rhoda Maxwell Elementary School C.E. Dingle Elementary
Be the Spark that Inspires Always Leading, Always Learning!
_ Gibson Elementary School
: Preparing and empowering all students for a future of endless possibilities!

Freeman Elementary School Z*%? Lee Middle School

+**« A Good Place To Grow - Un Buen Lugar Para Crecer

Robert E. Willett Elementary

</~ A School On The Move

PCOE

GOLD IN EDUCATION



qolo Loung, =

OFFICE or DJUSD
EDUCATION
Garth Lewis, Yolo County Superintendent of
Micah Studer WEQ
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MTSS Program Coordinator
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Group Agreements

Start and end on time.
Listen actively (and without distractions).
Mute yourself when not speaking.

Your participation will result in systems and practices that
will benefit all students.

Participate in live or virtual discussions and activities.
Practice self care.

Give your full attention.

Expect to begin tasks that will need to be finished later.
Expect committed trainers that will provide feedback and
encouragement and meet you where you are.



Tier 2 Training Sequence

T oo ———

Team Initiated Problem Solving (TIPS) [] CICO Introduction
Tier 1 to Tier 2 Making the CICO Point Card
Connection CICO Program Description
RFA Form & Process CICO Communication Forms
Tier 1 TFl & Action Planning CICO Fading & Graduation
CICO Fidelity

[] 2  Tier2Introduction 4  CICO Problem Solving & Modifications
Intervention Meeting Process Strong Kids/Teens/SEL Implementation
Tiered Mapping Intervention Inventory Refinement
Identifying Decision Rules/RFA Matching Interventions to Student Need
Process Tier 2 TFI & Action Planning

Intervention Inventory Introduction



Training Objectives

Teams will:

 (CICO Problem Solving & Modifications
* SEL/Mental Health Supports (MTSS/Integrated Framework

» Strong Kids/Teens Implementation

e Intervention Inventory Refinement
 Matching Interventions to Student Need
 Tier 2 TFl & Action Planning
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Tier2 Action Plan

The Tier 2 Action Plan will
guide your work.

It includes hyperlinks to every
training document and
example we will share.

Be sure that you are working
from the Action Plan shared
with your principal by PCOE.

PCOE

Sats
Action ltem e who Notes By Wnen, | e din s o
Create a Request for Assistance form. Acd
link to created RFA formi(s) to “Notes” ol
nk(s)to our sit's Requestfor Assistance Formis) ot starte -
(three cells to the right) so Tier 2 team can Lot - 2 oo
easiy locate it on Training Day 2.
Not stared -
acion pln fr hose tem: A
Step 4: Link action plan in your TIPS =
document.
ke 3 copy of he Intervention Team
Handbock document, share  with team
| members in your shared drive. Add your ot faced
schooi name and logo to the frst page.
ke e
il Intervention Handbook fom ot started -
mestings and assign team roles in eyt
Irterventon Team Handeook.
Make 3 copy ofhe Inerventon Team
Mieeting Document 213 and save t o your Not starea -
oy a0 pasis ntamentn Team Pupesa. |
eam Agreements, Mesting scheduleand [ SEYO SIS Saved
Team Members fom narvenson | SVeor A Handheck Not started -
feam Handbaok t Iterventon Tea: It
Veeting Fomn.
yoursites saved
Creste Data Decision Rules in Intervention | "He¥ention Team Handbook. Nt S
Team Handbook =
- Use your si's saved
Locate RFA from Acton tem 7. Add e ok
compieted RFA or ik 1o RFA and process | THEVENHN Team Handoco et ieea
flowehart to your Intervention Team =
Handosox
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Intervention Team Handbook Reminder

e The Intervention Team Handbook will

be utilized to complete action items
throughout training Days 2-4 PCOE

e Each site will customize their e,
handbook
o Table of Contents is hyperlinked to the S
. . Positive Behavior Interventions and Supports (PBIS)
pages Wlthln the document Intervention Team Handbook
e This document will be shared with —

staff (when complete) and used as a
tool to inform staff of Tier 2 practices

e Document 200, Action Item 9
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The Feelings
Wheel:
How are you
feeling
today?

Enter in the chat!
https://feelingswheel.com/
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Integrating PBIS with SEL/Mental Health

e 2.5 Options for Tier 2 Interventions: Tier 2 team has multiple ongoing
behavior support interventions with documented evidence of effectiveness
matched to student need.
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FRAMEWORK AP\

s CALIFORNIA
The California MTSS Framework includes 5 Domains and 11
Features. The needs of the Whole Child are successfully met when M I
ALL Domains and Features are effectively implemented with fidelity.

Whole Child Domain

Essential Domains and Features to Support the Whole Child

link.ocde.us/camtss

Adapted with permission from: SWIFT Education Center. (2016)

Domains and Features Placemat. Lawrence, KS. swiftschools.org on

NI

CA MTSS Resources

https://ocde.us/MTSS/
Pages/default.aspx

PCOE
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Why should schools address
student mental health?

* Mental health challenges are common and
treatable.

* Most children and youth, even those with
insurance, do not have access to services.

« Mental health challenges affect brain
development and learning.

* Poor mental health symptoms are a big concern of
teachers and schools.




How Trauma Manifests in School

. Trauma causes brain to adapt in ways that contribute to its
survival.

. Adaptations can look like behavior problems in school.

. When triggered, “feeling” brain dominates the “thinking” brain.

Some brains are in a constant state of “arousal” and can be
triggered by “minor” events.

. Students may exhibit internalizing or externalizing behaviors that
are interpreted as problem behavior in school.
. Chronic arousal can interrupt the typical developmental process,

affecting learning, planning, emotional regulation, attention,
impulse control.




What can we do at Tier 2 to support students
with mental health needs and trauma?

Some
/ Prevent Teach Reinforce (PTR),
Wraparound, Special Education
. ot
¢

‘ig;oz TIER 2
E‘;"ﬁ \ Check In Check Out, Strong Kids, Second
Step

Bully Prevention
Second Step
Eliminating Barriers to Learning

Academics and/or Behavior PBIS Key Features

Note: These are examples of support that occur at each tier, which do not

solely rely on our school counselors/mental health practitioners.



Google Activity
Slides

School Name:

Signs and Symptoms of Mental Health Needs at School

How might Mental Health needs show up in students at
school? What signs or symptoms might students experience
that we notice?

Signs and Symptoms of s toan:
Mental Health Needs at
School

Learning? Peer/Family Relationships?
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Strong Kids/Teens Curricula

e 2.5 Options for Tier 2 Interventions: Tier 2 team has multiple ongoing
behavior support interventions with documented evidence of effectiveness
matched to student need.

STRONG KIDS
RESOURCES
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https://strongkidsresources.com/
https://strongkidsresources.com/

Students who could be a good fit for Strong
Kids or other SEL/Mental Health Supports:

Attend Frequent
Ien ANte W Office/health | Withdrawal
SSUES room visits

Alone during
unstructured
times

Symptoms of Symptoms of
Depression Anxiety
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Evaluating Outcomes

Tier Il, Group Data Tracking Form

Attendance
©w o o
o~ o o JORN o RN~ B o o o
oooooooooooo
Student Names Pre-Test E\ Z 3.: i a 2, : 3 3 S & K Post-Test Goal
Andre | 20] 2] 1] 3] 1] 1] 1] 1| 1| 1| 1| 1 12 10|
Jim | 22 al al al a2l a2 12l 1| 1 10 10
1 9 10)
1 10 10
1 15 10)
1 8 10)
Excel Document | mmmm—
1 11 10
0 18 10
Charts are Auto | mm—m—
1 15 10)

Generated

Attendance

I I I I I I I I | |

TristiarDremond Klay Tram Sarah Stephan Me,

Pre and Post Test

35
30
25
20
is5
10
5
0
Andre Jim Sean Otis TristiaBremondKlay Tram SarahStephanMegan

Important points to
remember when
assessing the
effectiveness of
group-based
interventions:

» Attendance
e # of Sessions
* Pre and Post Test

Data

The Tier 2 Group
Tracking form
(Document 223) can

be used to keep track of
these data
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Item 2 Coordinator Report

| % Successful to date: Coordinator:
# Fading: # Ready to Fidelity measure: Fidelity
Fade: adequate?
Strong Kio> 8 | % Successful to date: Coordinator:
# of Students: # Meeting % Successful: # Fading: # Ready to Fidelity measure: Fidelity
‘ Goal: | ' Fade: adequate?
Name of Intervention | #Enrolled to date: | % Successful to date: Coordinator:
# of Students: # Meeting % Successful: # Fading: # Ready to Fidelity measure: Fidelity
Goal: Fade: adequate?
Name of Intervention | # Enrolled to date: | % Successful to date: Coordinator:
# of Students: # Meeting % Successful: # Fading: # Ready to Fidelity measure: Fidelity
Goal: Fade: adequate?

The Intervention Coordinator should bring these data to

the intervention meeting.




Intervention Inventory Refinement

e 2.7 Practices Matched to Student Need: A formal process is in place to select
Tier 2 interventions that are (a) matched to student need (e.g., behavioral
function), and (b) adapted to improve contextual fit (e.g., culture,
developmental level).
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Intervention Selection

Considerations when matching
interventions to student needs:

Externalizing
or
Internalizing?

Requiring

trauma-informed
practices?

Perceived
Motivation?

Types of skills
to be taught?




Intervention Inventory Considerations

Tier Il
Intervention

Capacity
(# of
students
atone
time)

Who
coordinates

intervention
?

Describe students who would be good fit for
intervention (specify perceived motivation where
appropriate)

What data is used to
screen and evaluate
student outcomes?

“If...Then...”
Fading/
Graduation criteria

More than one
intervention can
meet the needs

Y

Students with social skills deficits who have
difficulties with peer relationships and/or
conflict, 2nd7or
Students who display withdrawal/ internalizing
behaviors, and/or N\
Students struggling with emotional regulation

-SWIS data related to
peer conflict
-Request for
assistance

-Strong Kids pre-&
post-tests, +
attendance during
sessions

If student’s
attendance in
Strong Kids group
and post-test data
demonstrates
progress, and
student meets
goals, then
graduate from

f h Strong Kids
O t e Sa I I l e ty pe e Students who display attention-seeking behaviors -If CICO data
(peers or adults), and/or -SWIS deha indicatoc thot
e Students who display challenges with off-task -Request
behavior, focus, and low-level disruption assistanc
SR i (Bheck: e Students who are off task throughout the day in -Work ¢
i order to avoid non-preferred or difficult academic data (f#0m AERIES to 3 teacher checks
Out — Breaks are 4 Denae B IS 0 i
tasks; may also have difficulties maintaining focus dadzbog ) per day, and self-
Better (CICO-BRB) ; 3 ; i 3 i
and staying still forlong perieds-of time. andza ice data monitoring for 2
students who are displaying symptoms of anxiety -SRSS-If 'scores weeks. Fade if at
Check-in, Check- n — (perfectionism, panic attacks, negative self-talk, lack | -Grad¢s least 80% of points
Out — Internalizing of focus, and/or social withdrawal), and who need t&’ | -504/ST decision met for those two
learnrte-use coping skills throughout the day: weeks.
Structured social 6 per tudents with social skills deficits who have
; e : ; - -S) /IS data -If student has a
skills groups group difficulties with peer relationships and/orpeer/{ - deETBASE IR SIS
(Lunch Bunch, Star (two . [T——eenflict— — y .
Kerri > . sistance referrals (per goal)
Wars group, or concurren ¢ Students who display symptoms of anxiety such as 5
: SE : A -SRSS-IE data -and if student
the Warrior t groups perfectionism, panic attacks, negative self-talk, lack
. iy -504s/SST meets work
Princess group) max) of focus, social withdrawal

e ———

PCOE
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Tips for building your inventory

May want to start off by listing common needs across groups of students at your school (data
trends), and then reviewing what interventions might address those needs. For example:

Students with social skills deficits who have _
difficulties with peer relationships and peer Check-in
conflict (peer attention or withdrawal) Check-Out

Students who display off-task behavior across »
multiple times of the day (task Strong Kids
avoidance/attention)

Students who display symptoms of anxiety such « Social Skills

as perfectionism, panic attacks, negative
self-talk, lack of focus (avoidance/withdrawal)

Groups




Capacity

Who

(# of . Describe students who would be good fit for What data is used to “if...Then...”
. coordinates : : 5 A s i
Tier Il students e reantion intervention (specify perceived motivation where screen and evaluate Fading/
Intervention atone > appropriate) student outcomes? Graduation criteria
time) )
If student’s
-SWIS data related to | attendance in
Students with social skills deficits who have peer conflict Strong Kids group
8 per i 3 : i <
o difficulties with peer relationships and/or peer -Request for and post-test data
" group 1 conflict, and/or assistance demonstrates
Strong Kids (one Alicia 3 5 s o .
Fa Students who display withdrawal/ internalizing -Strong Kids pre-& progress, and
8 tin’:e) behaviors, and/or post-tests, + student meets
Students struggling with emotional regulation attendance during goals, then
sessions graduate from
Strong Kids
Check-in, Check- Students who display attention-seeking behaviors _-If C_ICO data
out (CICO) - 3 Luke (peers or adults), and/or -SWIS data indicates that
Standard Students who display challenges with off-task -Request for student has met
behavior, focus, and low-level disruption assistance their goal for 4
4 Students who are off task throughout the day in -Work completion weeks; then fade
Check-in, Check- ik e .
order to avoid non-preferred or difficult academic data (from AERIES to 3 teacher checks
Out — Breaks are 4 Denae R j———s
Better (CICO-BRB) tasks; may also have difficulties maintaining focus gradebook) per day, and self-
and staying still for long periods of time. -Attendance data monitoring for 2
Students who are displaying symptoms of anxiety -SRSS-IE scores weeks. Fade if at
Check-in, Check- i e (perfectionism, panic attacks, negative self-talk, lack | -Grades least 80% of points
Out — Internalizing of focus, and/or social withdrawal), and who need to | -504/SST decision met for those two
learn to use coping skills throughout the day. weeks.
Structured social 6 per Students with social skills deficits who have
% P e E : : -SWIS data -If student has a
skills groups group difficulties with peer relationships and/or peer .
5 -Request for decrease in SWIS
(Lunch Bunch, Star (two . conflict .
Kerri ’ 5 assistance referrals (per goal)
Wars group, or concurren Students who display symptoms of anxiety such as .
g S : : -SRSS-IE data -and if student
the Warrior tgroups perfectionism, panic attacks, negative self-talk, lack
8 SHes -504s/SST meets work
Princess group) max) of focus, social withdrawal

Are there any
gaps? Is there a
current need that

we are not
addressing?
What does your
data tell you?

Intervention Inventory (in your Handbook and Sample in Action Plan

PCOE
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Ways to assess interventions

m—

Basic Fidelity Checklist WiRs
INSTRUCTIONS  For each section, check the box if the lesson component was completed. If no items
wersimimrted,check “Nat” o ot ilemenec. 1 Some s i pmeniec i nt o, Chack -Patal
el I s wr e rock T by s n oo
record th easo) o inthe LossonNotes tow,

s that may ave afface e iy for 1o 55on overal. e an mocatons mado ot esson

Are we s =

LESSON 1 Start time: End time:

omcien e _DPwm ora |

.
S e e I n Pratiat ONot DOPartial  OFul
Focusing Activity ONot

OParial O Ful

i
Lasson Topics ONot Oatisl  OFul |
A Key Torms. ONot  DPatial  DOFul |
Actiity A oot aful
Actity B ONet arul
Puting It Al Togethar oot oFul Check In Check Out SYSTEM
or e 1 Fidelity of Implementation Measure (CICO)
Closure ONet oFal Scoring Guide
Lesson notes:
O | l ( O r r l e S School: Date:
District: Data collector
LESSON 2 Starttime: End tme: e
Roviow ONot OPamal OFul permanent product;
e 1 L I e O D rion
Introduction ONot OPartal OFul | |7 Fas the school identified a CICO coordinator whose job | Interviews with
Focusing Acthity ONot  OPatal  OF

is to manage CICO (time is per week allocated for CICO) | Administrator & CICO
f— | (0=No CICO Coordinater. 1 = CICO coordinator Coordinator
Key Terms ONot  OPatial  OFul identified. but no time allocated, 2= CICO Coordinator

? Activiy A | ONt Opasta OFa identified and allocated time provided to complete role on
P e 2 weeldy basis )
students iutel B
. T e 2 CICO)? (e.g. money ot Tnterviews

. . — St Orat ora -1l upport within a week? (0 = more than 2 weeks between | CICO Referrals & CICO Start
o arti ul referral and CICO suppert. ithin 2 weelss. 2 = within | dates
Individua Yy
n e

(©=n0. 1 =yes, but

0 CICO team members state that the CICO | Interview,

and as a
group?

emember the F==
of the smdemsmvhe(l(cth&l in daily? CICO recording form
 sample 3 day: 2)
90-100%)
CICO recording form.

fidelity measures for i e——"

pforcement (e, el ingible) ox et

2 (0= 0-50% 1 = 518 90-100%)

of studeats on the c1co receive regular CICO Daily Progress Reports

teachers? (randomily sample 50% of
C I CO d St card acros 3 daye) (0~ 0.50%, 1 = 31.89%
%)
and Strong SR
2 (0=0-50%, 1= 51-89%, 2= 90—

pareats’

(22 :ocrdm.\mr ‘enter CICO data daily? | Interview; SWIS
= daily)

Kids/Teens? el

.1 = 51.89%, 2= 90-100%




Targeted Intervention

G I l \ t . . t
Access to Adult Attention
[ ]
Access to Peer Attention
I e S Access to Choice of Alternatives/Activities

Option for Avoiding Aversive Activities

Option for Avoiding Aversive Social Peer/
Adult Attention

Structural Prompts for “What to do’
Throughout the day

Targeted Intervention

A School- Home connection System

Opportunity for Adaptation into self

Activity

Culturally responsive

Fading/graduating plan
T —

P

GOLD IN EDUCATION




Google Activity
Slides

CICO Bingo

Red box: We don’t have it in place
Yellow box: We kind of have it in place
Green box: We have it in place

Questions
from Day 3B

School Name:

Roles Processes
We have a CICO Students who are
coordinator referred receive

support within a week

We have a CICO 90% of students
facilitator check in daily
We have the 90% of students

applicable teachers check out daily
involved/trained

We have an 90% of students on
administrator involved = CICO receive their
rewards

CICO BINGO
Data Outcomes
Daily CICO data is Are some students
used for decision responding to
making CICO/meeting goals?

Team has identified Are staff seeing
screeners for who changes in behavior?

goes into CICO

CICO datais entered | Are you ready to add
daily (CICO-SWIS, more students?

google form, etc.) (green=yes, red=no)

Team has identified BONUS SPACE

rules around Type any

fading/graduation roadblocks/challenges
here

School Name:

CICO Questions

GOLD IN EDUCATION



CICO Progress Monitoring/ Quick Fixes

e 2.11 Student Performance Data: Tier 2 team tracks proportion of students
experiencing success (% of participating students being successful) and uses
Tier 2 intervention outcomes data and decision rules for progress monitoring
and modification.
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Things to Remember .....

CICO is a “second dose” of Tier 1... Make sure Tier 1 core
features are being implemented with fidelity! Tier 1 doesn’t
stop!

PBIS expectations should be taught in the classroom to ALL
students.

Students on CICO should be given frequent feedback
throughout the day.

Staff may need more training/practice on giving positive and
explicit feedback.




CICO Point Card Data

* Use the platform you have been using to track data:
* CICO-SWIS
* Excel Sheet from Training Day 3

* Google Forms

* Teams need to:
* Measure student response to intervention
* |dentify students need for additional support/ program modifications

* |dentify students for fading/graduation

DDDDDDDDDDDDDDD



Tracking Data is necessary to make plan

changes

Period 1 Period 2 Period 3 Period 4 Individual Student Count Report
CONFIDENTIAL
Brian Bender, All, Jan 01, 14 toFeb 11, 14
- Goal Met
Q"

Be Safe @ 1 2 5 = Goal Not Met
] ® Complete
3 805 -4 4 Incomplete
= ] S | A Absent
& 60 L3 ©
Be 1.2 0 2 @12 o(@2 g ] 2 D o Dat
Responsible 5 404 L5 S NS NoSchool
2 1 Z | NA Not Applicable
%. 20-. -1 ? No Entry
Be @ 1 2 0 @ 2 @ 1 2 0 @ 2 Qe 0 1 : ND NmD = 0 I Plan Change
WTFMTWTF MTWT FMTWTF MTWT FMTWTFMT ) Notes Entered
ReSpethUI 1/06 1/13 1/20 1/27 2/03 2/10 = OZSSCOZ::E

School Days

PCOE
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Common CICO Issues...

e Student not making progress
e Student not checking out

Student loses card
Teacher doesn’t deliver CICO
consistently and/or positively

Parent doesn’t participate

If any of these happen....
DON’T GIVE UP, TROUBLESHOOT!!



Using CICO-SWIS Data for Action Planning

Average Daily Points By Student

Average Daily Points By Student Report

o TR omeesonnan OUIDING Questions
3 e o ., o _ * How is Serena doing in
5 5 B ’J L relation to the
s - - & school-wide goal?
L  How is Brian doing in

relation to the
Avg Daily % of Points Distance from Goal of 80% SChOOl_Wide goal?

50.99% -29.01%

: * Who will we focus our
78.89% -116% energy on for quality

improvement? A |
> £ \PBISADDs



Daily % of Total Points

Student Count Report

100
80-:
60
40

20

Individual Student Count Report
CONFIDENTIAL
Brian Bender, All, Jan 01, 14toFeb 11, 14

i
W]

ND  NDND

T T T T T T T T T T T T T T T T T T T T T T T T
WTFMTWTFMTWTFMTWTFMTWTFMTWTFMT

1/06

113

1/20 1/27 2/03 2/10

School Days

unod Hao

Goal Met

Goal Mot Met
Complete
Incomplete
Absent

No Data

No School

Not Applicable
No Entry

Plan Change

' Notes Entered

ODR Count

Guiding Questions

* What can we learn
from Brian’s last 4
weeks of data?

* What patterns are
evident?

A\PBISADDs



Student Period Report

Individual Student Period Report y
CONFIDENTIAL &11IA

Brian Bender, Jan 01, 14 to Feb 14, 14 Max Days where Score Possible: 32 G u id i ng Qu estions
P v * For the last 4 weeks:
S - * Which period(s) was Brian
s l . . I I most successful in?
o . . .
FaE 1 : : ; . . * Which period(s) was Brian
25 30 30 23 30 27 .
Period | Number of Periods with Score Ie a St S u CceSSfu I I n ?
Data Table =
Period ~ Num Pericds with Score Avg Daily % of Total Points Distance from Goal of 80%

1 25 46.00% -34.00%

2 30 72.78% 7.22%

3 30 50.00% -30.00%

4 23 43.28% -30.72%

5 30 52.22% -27.78% A

6 27 42.59% -37.41% ﬂ | kPBls Ap DS




Student Single Period Report

Daily % of Points For Period

100

80

20

60

401

Individual Student Single Period Report
CONFIDENTIAL
Brian Bender, Period 2, All, Jan 01, 14 toFeb 11, 14

NS

H

U
V

e 1)
J

ND  NDND
T

A A
T

NN o B IS o e e e e A e
WTFMTWTFMTWTFMTWTFMTWTFMTWTFMT
1/06

1113

1/20 1/27

School Days

2/03 2/10

Junod Hao

[— Goal Met

| == Goal Not Met
® Complete
4 Incomplete
A Absent

‘ ND No Data

NS No School

; NA Not Applicable
? No Entry
I Plan Change
) Notes Entered

{_ﬂ ODR Count

Period 2- Guiding Questions

Period 2 was Brian’s best

period.

* What patterns do we see in
the data from period 27

* What could be happening in
this period that sets him up
for success?

* What could be happening in
this period that inhibits
success?

 What are our takeaWayS?
ANPBISAPDS



Daily % of Points For Period

Student Single Period Report
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Individual Student Single Period Report
CONFIDENTIAL
Brian Bender, Period 1, All, Jan 01, 14to Feb 11, 14

NS

AAAj

ND_NDND A A A
T

— T T T T T T — T
WTFMTWTFMTWTFMTWTFMTWTFMTWTFMT

1/06

1/13

.

1/20 1/27
School Days

2/03

2/10

-4

junod Hao

| — Goal Met

| == Goal Not Met
® Complete

4 Incomplete
A Absent
'ND No Data
| N§ No School
i NA Not Applicable
? No Entry
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Period 1- Guiding Questions

* What patterns do we see in the
data from that period?

* What could be happening in this
period that sets him up for
success?

* What could be happening in this
period that inhibits success?

* What are our takeaways?
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Student Single Period Report

Daily % of Points For Period

Individual Student Single Period Report
CONFIDENTIAL
Brian Bender, Period 4, All, Jan 01, 14toFeb 11, 14
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School Days

2/03

2/10

junod HAo

| — Goal Met

== Goal Not Met
® Complete

& Incomplete

A Absent

ND No Data

N§ No School

NA Not Applicable
? No Entry

I Plan Change

) Notes Entered
'["] ODR Count

Period 4- Guiding

Questions

* What are the gaps in
the data?

* |s it a student issue?

* |s it a teacher issue?

A\PBISADDS



Continuous Quality Improvement
for Students

After evaluating school-level & student-level
data, the Tier 2 team would plan for quality
improvement and keep/revise
implementation of the intervention.




Item 3

Intervention Problem Solving

Item 3. Tier I1/I1l Intervention Problem Solving & Action Planning (for students that are not experiencing intervention success)

Possible problems: fidelity, intervention/function mismatch, intervention needs to be modified; Po.

ssible decisions: meet with teacher, change intervention, conduct FBA

. Identified Problems Response Actions B i Follow-u
Student | Intervention &isisppoting Dita &pNext Steps Who? wheyn? Goal & Timeline P
am Academic Not participating in Needs high levels of recognition when | Luke 10-18 Increase participation X Not started
seminar class (Academic on task and things are going well. (weekly checks with O In progress
Seminar) Set up meeting with Academic teacher about work 0 Done
Seminar teacher to discuss increasing completion/participation)
recognition for positive behavior. U Not Needed
Behavior has Individualize CICO card to specify work | Kerri 10/18 Monitor work completion | [] Not started
improved but completion. progress based oncard. | 7 |y progress
productivity in classes | Inform student, teacher and parent of Check progress at next 0 Done
is still an issue. Still CICO card change. meeting 10-30
e Tinor O Not Needed
behaviors in class.
Leaves early Schedule meeting with Steve about Kim 10/18 Increase attendance in ] Not started
frequently why he is leaving early. Change next two weeks by 50%. | 7 | progress
incentive for checking out. (check back at next 0 Done
meeting to look at
progress) [J Not Needed

PCOE
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A Quick
Fix
should
be the
teams
first

solution.

Set-up and Materials &
Structure Processes

CICO Quick Fix
Categories

Knowledge
and Skills

Motivation



CICO Quick Fixes

Set up and Structure

Materials and Processes

Knowledge and Skills

Motivation

Provide rationale for
student or staff.

Re-train CICO process
student or staff.

Provide cues/reminders for
student or staff.

Make goals clear and
attainable. Link goal to the
task/intervention.

Make necessary materials
available and organized.
Arrange
environment/schedule to
support the intervention.
Outline process in a logical
efficient manner.

Eliminate obstacles that keep
student or staff

Have student/ staff describe or
model their CICO role.
Determine if student has
foundational skills to learn how
to complete the task.

Check fidelity of
performance feedback.
Make sure data/effects and
outcomes are shared with
student and staff.

Find out if CICO is causing
frustration.

Find out if completion of
CICO is competing with
other behaviors, opinions,
or motives.

Make the smallest change that will have the biggest

impact, first! Find CICO Quick Fixes in Intervention
Meeting Document.




Individual Student Single Period Report

CONFIDENTIAL
: : Brian Bender, Period 1, All, Jan 01, 14to Feb 11, 14
Brian has not met his CICO goal for 2 =
= Goal Not Met
- st th g oo 5 [l e
weeks. His lowest scores occur 1°* and 4 2l Jy [, (B
8 . © | A Absent
. 8 60 V / / 38 e
period where he has a long-term subs. . \‘ °
5 2 | NA Not Applicable
. . R 20 1 2 No Entr
What WOUId be the best QUICk FIX? % ° ns H o5 D A/ND NOND. A.AA 0 | :Ian(:h:nge
a WTFP»IIITWTFI:1TWTFI:1TWTFKIVITWT F!IVITWTFIUIT ) Notes Entered
106 113 1/20 127 2/03  2/10 B 05k Count
School Days )
CICO Quick Fixes
Set up and Structure Materials and Processes Knowledge and Skills Motivation
e Provide rationale for e Make necessary materials e Have student/ staff describe or o Check fidelity of
student or staff. available and organized. model their CICO role. performance feedback.
® Re-train CICO process e Arrange e Determine if student has e Make sure data/effects and
student or staff environment/schedule to foundational skills to learn how outcomes are shared with
e Provide cues/reminders for support the intervention. to complete the task. student and staff.
student or staff. e OQutline process in a logical e Find out if CICO is causing
e Make goals clear and efficient manner. frustration.
attainable. Link goal to the e Eliminate obstacles that keep e Find out if completion of
task/intervention. student or staff CICO is competing with
other behaviors, opinions,
or motives.

You can find CICO Quick Fixes in Document 213 Intervention Meeting Minutes




Quick Fix for Brian Intervention Meeting

Identified | | : 5
Problems lResponseActions! : By : Goal&

jon: ? .
Student ;Interventlong& Supporting{ & Next Steps : Who . When? : Timeline Follow-up
; . Data | ;
Brian  :CICO Brian has notIPlan to train 1 lcICO :9/19 :Brianwill ] Not
Bender : :been =and 4" period  !Coordinator : :meet his goal :started

:successful onjsubstitute :of 80%, 6 out:X In
:CICO for 2 Iteachers on CICO, : .of 10 days.  :progress
:weeks the  jand model CICO :Data will be :[L] Done
lowest [for her. [Set up ‘reviewed at :[] Not
scores land Structure] ‘next :Needed
-happen in 15t ‘meeting. :

:period and : :

4™ period
‘where he
-has a long
+arm ciih




CICO Quick Fixes:

Changes to the plan should only take a couple of
minutes to discuss.

Not an extensive discussion




CICO Modifications

e 2.11 Student Performance Data: Tier 2 team tracks proportion of
students experiencing success (% of participating students being
successful) and uses Tier 2 intervention outcomes data and
decision rules for progress monitoring and modification.

DDDDDDDDDDDDDDD



Some CICO Modifications:

Change/individualize goals

More frequent check-ins

Change CICO specialist

DDDDDDDDDDDDDDD



Reviewing the Quick Fix for Brian

Identified : ] i
. Problems :Response Actions: : By ! Goal&
Student Interventlon & Supportlng & Next Steps Who? . When? i Timeline i Follow-up
; _ Daa | |
Brian  :CICO :Brian has not:Plan to train 1 :CICO :9/19 iBrlan will  {J Not
Bender : :been :and 4" period ~ :Coordinator : 'meet his goal 3started
: successful onisubstitute i iof 80%, 6 out {X In
:CICO for 2 ‘teachers on CICO, iof 10 days. !progress
‘weeks the ‘and model CICO 'Data will be il:] Done
‘lowest for her. [Setup : ireviewed at 1[] Not
scores :and Structure] %next Needed
-happen in 1°: Imeeting. i
‘and 4" : : } !
: . i i
éperIOd : : : } !
‘where he : : } i
hasalong } 1
‘term subs. : : L |




Did Brian meet his 80% goal 6 out of 10 days?

- Goal Met
=~ Goal Not Met

100 -5
¢ Complete
| 4 Incomplete
] A Absent
1 T ND No Data
it 2 NS No School
¥ NA Not Applicable
/ \ ? No Entry
2 | PianChange
E 60 -3 ° ) Notes Entered
s S |71 ODR Count
e ¢ o
a; 40- -2 2 :
3 \/ ...looks like the
| previous “quick fix”
=1 Bl of training the
_ substitute wasn’t
B T e ’ completely

5/07 5/14 5/21 5/28 6/04

effective...




Modifications for Brian

. Identified : : :
: . . Problems :Response Actions: : By ! Goal&
Student élnterventlong& Supporting & Next Steps Who? . When? | Timeline @ Follow-up
; . Data ;
Brian  :CICO :Brian’s quick :Individualize :CICO 110/20  Brianwill  :[J Not
Bender : fix made on :Brian’s point card :Coordinator : ‘meet his  :started
: :9/19 was  :with specific :goal of 80%, : X In
‘not :expectations. : : :6 out of 10 :progress
:successful. : ‘days. Data :[] Done
:Brian has ‘will be :[J Not
:not met his : ‘reviewed at :Needed
:goal of : ‘next :
:meeting his : ‘meeting.
Egoal60ut of : :
110 days.




Remember...

* CICO and other Tier 2 interventions should be
easy & quick for staff to implement.
* For most students, the standard CICO card is
recommended

* As need dictates, some students may need
individualized CICO point cards.

* See examples to follow



n

Be Safe
Keep hands &

feet to self

Be Responsible
Raise hand

for help

Be Respectful
Use kind

words

Document 215



Other CICO Modifications

More frequent check-ins

Change CICO facilitator
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Student needs more frequent check ins...

Greatl: ©= 2 pts. ok: ©= 1 pt. Hard Time: @=0pts.

Staff

Daily Activities: Initials

g

Respectful Responsible

U7 AM
o ‘o’ e

L=
N

OO0|0|6]e+
®0|00|0|d]
©lelo|e|o|e

Check In

Beginning day

Reading

After recess Activities

Check Out
Other

©10]0|0|0]|0]
®]0 0|0

Teacher gives more frequent feedback by applying hair — then
uses hair to inform overall score for period

Another Alternative — Create alternate card which breaks day into

Document :
smaller intervals. Rewards can even be earned more frequently.

215




Google Activity

- -

Slides

Student keeps losing their
point card

CICO Modifications/Quick

Families not engaging

F iX e S with communication

component

Staff not giving feedback
or the wrong kind of
feedback

DDDDDDDDDDDDDDD



G. Data Systems

What computer program will you use to
summarize the data?

Excel Tracking Form: Document 210

[ ]
CICO-SWIS Readiness: Document 211
O a O r a I V ( Who will be entering the data into the
program? How often?

How frequently will the data be shared with
the Intervention team?

[ ]
Who will be responsible for bringing the data
to the Intervention team?

(Usually this will be the CICO Coordinator)

If you are using CICO-SWIS, when will your
team complete readiness? (CICO-SWIS
training occurs after day 2 of training)

CICO Program Description [ R

n will a quick fix be implemented? (Ex: 1

week of student not meeting goal)

Complete (Revisit) Sections G & H:
Data Systems and Fading and
Modifying CICO, R

Breaks are Better Point Card: Dﬁwwert 239

\What modifications will we implement at our
site?

CICO Modified Point Cards: Document 215

ACt | on Ite m 1 6 What is the decision rule for when a

modification will be made for a student?
(ex: quick fix was implemented and student
still not making progress after 2 weeks)

When will a student be ready to fade to
self-monitoring? (ex: 80% or more 4 days a
week for at least 4 weeks)

When will a student be ready for less
frequent check-ins?

PCOE
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Collaborative
Worktime

Tier 2 Review
Calendar when team will review
Tier 2 documents/practices as
an end of the year review. Add
to intervention team meeting
minute form,
Action ltem 21

Calendar when team will review Tier 2

review. Add to intervention team meeting
minute form.

documents/practices as an end of the year

Electronic site calendar.
Intervention Team Meeting

Minutes form.
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Training Objectives

Teams will:

 (CICO Problem Solving & Modifications
* SEL/Mental Health Supports (MTSS/Integrated Framework

» Strong Kids/Teens Implementation

e Intervention Inventory Refinement
 Matching Interventions to Student Need
 Tier 2 TFl & Action Planning

DDDDDDDDDDDDDDD



Please a minute to fill out our Feedback Form!

Feedback
https://forms.gle/rFYTiZmDBeGyCGgM9

Elﬁ:zm

See you on May 5, 2022 @ 3:00-5:00PM for
PBIS Tier Day 4B




